3acigaHHAa CyMcbKoro
ocepenky AYIl
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AktyanbHe: lNigcymkn pobotun y nepwomy cemectpi 2020-2021 H.p.
Pe3ynbTaTn KOHKypCIB

O6roBopeHHSs akTyanbHUX NUTaHb OpraHi3auil BUpOOHUYKMX negaroriyHmnx
NPaKTUK: NPOdECIMHO OpiEHTOBaHa MOBHA KOMIMETEHTHICTb ManbyTHIX
BYMTENIB HIMELIbKOI MOBU

HoBe y HaB4aHHi iHO3eMHnXx moB: CLIL

[Migpy4HuK iHo3emHol mosu 4.0

OOMIH NO3UTMBHUM AOCBIAOM BUKMagaHHSA iIHO3EMHUX MOB
O6rosopeHHs OllN CepenHa ocgiTa (HiMeubka Ta aHrninceka MoBu) (nepLumi
PiBEHb OCBITH)

Pi3He



PesynbraTbl KOHKYpCIB

W €3y,

PE3YJIbTATU
KOHKYPCY

MEPEK/IAQIB
BIPWIB 3 HIMEYLKOI MOBU.

15 rpyaHs 2020 p..
LWaHoBHI CTyAeHTH,
wWaHOBHi yuHi,
WaHOBHI BYMTEN HIMeLbKOT MOBH,
a P y1e KoHKkypcy

nepeknadis 8IpuwiIe 3 HIMeYbKOI Moeu!

Ha KoHKkypc Hapiiiwno 6 poGiT s cTyaenTia C/Y Ta 11 po6iT sia yuHis
33C0 wicra Ta 06nacTi! flyXe NPUENHO, L0 3HaITH B COBI MYKHICTL B3ATH
yHacTs y Koukypci nepexnapia 3 HIMELLKOT MOBM 3MOTIU He e yiHi
Crapuoi WKonw,  if ysi WOCTUX Ta Ceominx knacial BipzHauMMO
GKTUBHICTS yuie OXTUPCBKOT 0L -1l CTyneHia ivewi 6.1, AHTOHEHKa —
{12808 OXTUPCHKOT MICLKOT P, KOHOTONCLKO 3aranbHOOCBITHboT
wkonu i i MicbKoi paan C. i i
TaKox KY 30U -1l crynenis No 5 wicra Cywi.

PoGora no ou POGT BMABINACH v
POBOTH He NOCTYNANUCH OAHa ORIl y MOETUSHOCTI! YHaCHUKaM NOBHOK
MipOt0 BAANOCS PO3KPUTY Ca0H NepeKNaaLisKi IAIBHOCTY, BusBMTH
CKNLHICTE 70 POBOTU 3 HIMELIEKOMOBHIMM AITEPaTYPHYM M TEOPaMM,
APOABUTU XVCT y Nepexnag BpilLiB Ta 3aR8MTH NP CeGe ik TEOPHY,
06Aaposary 0coBMCTICTs! BrieaHeHi, 1o Bal noTeHwian 40380MTS Bam

cebey npodpecii nep: i i
NepeKnano3HasUs a60 BuKnagasa nepexnany!

A i i imeni oprkowiTeTy 3a ysacts y Kowkypi Ta
npuaiTaTw i3 3aiiHATAM

« MEPLIMM wicuem cepen cryaenTis - flncenxo fliany
« [PYIIAM wicuew cepep cTygenTis - [pikdeno M. B. Ta Isanosy flapito
« TPETIM wicuem cepe cTyaenTis - Beamnaepy Kaputy

o MEPLINM wicyem cepen yukin 33CO - flemenxo Kawiny (. OxTupia)
« [PYIUM wicuewm cepep ysris 33CO - Bepnet AnHy, Hepeposcoky
BikTopito (M. OxTUpKa) Ta Xpamosy Kapuy (M. Cyww)

TPETIM wicuem cepep y4sia 33CO - KopuThu €nizasery Ta Manueno
Kansiny (.0xtpia)

[17Kyeno snenam xypi - K..H., Aoty XpucTenxo O.C., Ulesuiosiii H.0. Ta
Bierko A.0. 3a KpONiTKy Ta CyMAiHHY HanpyxeHy npatyo!

TaKOX ATKYEMO BUMTENbL HiMeLbKOI OB OXTUPCHKoT 30U 111 crynexia
iMeni B.J1. AHTOHEHKA ~ /1aBH0B4a OXTUPCHKOI MICHKOH Pa PeHeHKO
o608 33 4yAOBY NArOTOBKY YuHIB Ta BITAEMO i3 NPU30BUMM MiCUAMMAL

baicaemo nodanbLiux meopyux ycnixie!

3 Halikpawumu NOBAXCAHHAMU,

Opaxonmem

CYMCbKWUI1 OCEPEAOK AYT M. CYMu
CYMANY IMEHT AC
OPTKOMITET KOHKYPCY Ao TE A RER
EAE;?([DHO; N0 NPOMECIH B onaat
i yui, i BunTeni Hi i MoBU,
npueiTaTu r il ypcy $bop Ao

npodecii sunTens!

Ha KOKKYPC HaRIWN0 34 poBOTH YKPAIHCHKOM Ta HIMELBKOIO
MoBaMM Bif yuHiB 3-11 knacis 33CO micTa Ta obnacri!

MepeeaxHa GinbLICTs POGIT HaaiiLuNa 3 M. KoHOTONa - BiA ydHIa
KOHOTOMCBKOI 3aranbHOOCBITHBOI KoY I-1ll CTyMeHis KOHOTONCHKOT
MiCbKOT pazu CyMCbKoT 06RacTi

[lyxe LiikaBo 6yn0 YMTaTH, 8K yuHi MOUaTKOBOI LIKONU YABNAIOTE CO6I
npodeciio Buntens! BeaXaeTbcs, WO MONOALWNA WKINbHWA Bik
HalBINbL CRPUATAMBII A5 GOPMYBAHHS Y AUTUHM HEOBXIAHUX ANS
BK/IOUEHHA Y MPaLIo IOPOCNVX AKOCTEN, AN BUPOBNeHHS
MOYaTKOBMX TRYAOBMX YMiHb Ta HABMYOK, OTKE CaMe y LieW BiKoBMi
Nepiof Ay)ke BaXIMBO CTBOPUTHM PISHOMAHITHY NaNiTpy BPaxeHs npo
BEAUUE3HMI | 33XOM/IIOI0N P CBIT NPODECIH, sika CTaHe HeOBXIAHOIO Ta
BaXX/IMBOIO YMOBOIO U191 NIOANbLIOTO PO3BUTKY iX NPOdEciviHol
CaMOCBIAOMOCTI | NoNerwmTs BUGIP y ManGyTHEOMY.

B LiNOMy, 33BAAKM METADOPUUHOMY OCMUCNEHHIO YHHSIM BAANOCA
PO3WNPUTH YABNEHHS 11PO NPOPGECio BUUTENSL. Y XO/i CBOIX PO3MYMIB
YUHI QAWM BUCHOBKIB LWOAC 6e33aMepeyHo Bax/1MBOi CycnifbHoI
poni BuMTENA. MPUEMHO BPasuNU POBOTH, y AKIX YUHI LUMPO
BUCTIOBNIOBANK NOAAKY CROIM BUUTENAM, YCBIAOMAKIOUM YCIO
BIANORIAANLHICTL, AKA MOKNAAEH Ha BUMTENA Y CIPaRI BUXOBAHHS Ta
HBBUAHHA HACTYMHUX NOKONIHb.

[ns y4HiB BUMTENb BUAAETLCS | TPYAIBNMBMM Naxapem (POMaHuyK
Crenna), i NONKoBOAELIEM, AKMI POBUTL YUHIB CUNBHILIAMI (33KOPKO
OnekcaHap), | apxUTEKTOPOM, AKII ByAYE YUHIB, aK OpUFiHaNbHI
crnopyav (Mapia AnTikeesa)

Mepemory i MEPLLE Micue y KoHKYPCi 2006yna yueHnLs OXTUPCEKON
30LU I-1Il cTynewie iMeHi 5.0 AHTOHeHKa — [aBUAOBI4E OXTUPCHKOT
MicbKoT pamy leax AnHa i3 meTadopoio "Aupurent’. OPYIE micue
nocinu Amina Bonotaesa, OGOPOBCHKMIT Bonooumup, Bepeluaka
Mapis Ta Xnigerko Biktopia (M. Konoton). TPETTE Micue pozainuan
TypyTa Bopuc, O6py4 Onbra, Manaxoea KaTepuHa (M. KoroTon)

Haiwupiwi BiTaHH:



[leparoriyHi NnpakTUKu

Buknnkn 2020 poky [Mponoauii Ta 3ayBaXXeHHS
e HaByaHHsA B ymoBax Emergency Remote e Oinblle irpoBuKx BNpas
Teaching ® pi3HOMaHITHI hopmn poboTn

® KOMMETEHTHOCTI 3MiLLAHOro HaBYaHHS
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CLIL

Part1 Knowledge of CUL and principles of cLIL

What are the benefits of cLIL?

CLIL aims to:
introduce learners to new concepts through studying the curriculum in a non-

native language
improve learners” production of the language of curricular subjects

improve learners’ performance in both curricular subjects and the target language
increase learners’ confidence in the target language and the L1

provide materials which develop thinking skills from the start

encourage stronger links with values of community and citizenship

make the curricular subject the main focus of classroom materials.

We know from research that compared with learners who study English in ELT classes,
most learners who start CLIL in primary schools are, by the time they finish primary
education: more confident using the target language as well as their L1; more sensitive
1o vocabulary and ideas presented in the target language and in the L1; they have a
more extensive and varied vocabulary; they reach higher levels of English than those
reached in ELT courses. In secondary schools, CLIL usually leads to better language
proficiency and has positive effects on L1 proficiency. In addition, learners’ subject
knowledge is about the same as if taught in L1. Brain research shows that in CLIL,
Iearners are more cognitively active during the learning process.

Key concepts

What are the different models of CLIL?
“CLIL is a term used to cover a range of contexts and models. Some schools teach
topics from the curriculum as part of a language course. This is called soft CLIL.
Other schools teach partial immersion programmes where almost half the curriculum
is taught in the target language. This is called hard CLIL. Mid-way between these
models, some schools teach a modular CLIL programme where a subject such as
science or art is taught for a certain number of hours in the target language.

The table below shows examples of three possible CLIL models: language-led,

subject-led and partial immersion.
Context

Soft CLIL ,7ype of CLIL Time
Language-led | 45 minutes once | Some curricular topics are taught during a
aweek language course.

Subject-led 15 hours during | Schools or teachers choose parts of the subject
(modular) one term syllabus which they teach in the target language.
About half of the curriculum is taught in the

Subject-led about 50% of
(partial the curriculum | target language. The content can reflect what
is taught in the L1 curriculum or can be new
Hard CLIL

immersion)
content.

UNITT Aims of CLIL and rationaie 1or LLIL

What are the 4 Cs of CLIL?

CLIL is sometimes referred to as having “4 Cs’ as components: content,

communication, cognition and culture (Coyle, 2007; Coyle, Hood and Marsh, 2010).

This f’_a uselul description because the integration of content, communication,

cognition and culture is one way to define teaching aims and learning outcomes.

The fourth C, culture, is also referred to as citizenship or community. The 4 Cs are

connected.

e Content
The curricular subjects taught in CLIL include art, citizenship, classics, design and
technology (DT), economics, environmental studies, geography, history, information
and communication technology (ICT), literacy, mathematics, music, physical
education (PE), philosophy, politics, religious studies (RE), science, social science
and technology.
Some CLIL programmes develop cross-curricular links among dilferent subjects. For
example, learners might study the history, geography and art of a particular area.
This often happens in primary schools. In all CLIL contexts, we need to analyse
content for its language demands and to present content in an understandable way.

s Communication
Learners have to produce subject language in both oral and written forms. We
therefore need 1o encourage learners to participate in meaningful interaction
in the classroom. CLIL aims to increase STT (student talking time) and reduce
TTT (teacher talking time). We should also encourage sell-evaluation and peer
and group feedback. When learners produce the target language while studying
curricular subjects, they show that subject knowledge and language skills are
integrated. ‘By using the language for learning content, communication becomes
meaningful because language is a tool for communication, not an end in itself’
(Pérez-Vidal, 2009).

e Cognition
CLIL promotes cognitive or thinking skills which challenge learners. We need to
develop learners’ cognitive skills so they can study subjects from the curriculum.
These skills include reasoning, creative thinking and evaluating. ‘Good CLIL practice
is driven by cognition’ (Mchisto, Marsh, Frigols, 2008). We also need to analyse
thinking processes for their language demands and to teach learners the language
they need to express their thoughts and ideas.

e Culture
The role of culture, understanding ourselves and other cultures, is an important part

of CLIL. “Culture is at the core of CLIL' (Coyle, 2007). Learners sometimes need to

te in a non-native language with new arrivals who may have different
ial and cultural backgrounds. Learners

communica
her regions or countries. CLIL gives us

home languages as well as different soc

need knowledge of those who live in ot
opportunities to introduce a wide range ol cultural contexts. We want to develop

learners who have positive attitudes and who become aware of the rcspons‘\l?ih\ics
of global as well as local citizenship. Inside the classroom, we s.hould va\us ‘dl“e\:c“‘l
home languages. Beyond the classroom, we can make links with parmership schools
and make use of the Internet to communicate with learners across the world about,

for example, local environmental projects.



[Tigpy4HUK iHO3emMHOI moBU 4.0:

edudip Momente: Sprachen unterrichten - Was sagt die Sprachlehrforschung dazu? Aufnahme

Sprachlehrforschung und Momente Hueber ...... Sarnchen

Kompetenzorientierung

Handlungsorientierung

Authentizitat

Autonomieforderung

Interaktionsorientierung

2010 schrieb Funk (S. 941) dass die groRen Methoden (GUM, DM, AVM, AM ...) ihr
Ende gefunden haben, und man sich an Prinzipien orientiert.

Was soll der Lernende nach dem Kurs kénnen?

Nicht nur verstehen, sondern agieren konnen!
(handlungsfahig werden)

Unterschiedlich interpretiert; zu Beginn ,quasi-authentisch”
(nicht: die Tafel ist griin, der Lehrer ist nett. Dies ist ein
Schwamm)

Lernstrategien und Forderung des selbststandigen
Weiterlernens

Kommunikation unter den Teilnehmenden; kollaboratives
Lernen

JG|U

or. phil. habil. Marion Grein owannes GUTENBERG

Momente

inKlusive &

interaktiviei
Version

¥ :‘;1 -~ \ / ‘k

-]
O ME N“T E

¥

ek —er

Hueber

( Zum Shop - |

Momente — das neue
intermediale Lehrwerk
(A1-B1)


https://www.hueber.de/seite/pg_index_mom

[Tigpy4HuK iHo3emHol moeu 4.0: Momente

edudip Momente: Sprachen unterrichten - Was sagt die Sprachlehrforschung dazu? Aufnahme

Sprachlehrforschung und Momente Hueber ... swmen

Seit ca. 2015 zusatzlich im Fokus (Konzepte durchaus élter)

FO'derungen _

Motivation durch Themen, Relevanz, narrative Geschichten, Protagonisten
Digitale Kompetenz Forderung des Umgangs mit digitalen Medien; vor allem auch
konstruktivistisch!

Gleichgewicht von Forderung sowohl der Gruppen- aber auch der individuellen
kollaborativem und Arbeit im Kurs; Stichworte: kollektive Intelligenz
individuellem Lernen
Kontextualisierung Lernen mit Geschichten (siehe Motivation)
Szenarien
Berufsorientierung Bereits ab A1/A2 Fokus auf Beruf (Relevanz -> Motivation)
Bedeutsamkeit der Reaktiv durch digitale Medien moglich
Wiederholung
Multikodale Kodierung Film — Text / Hortext — Text

JG|U
eN jowssmes GUTENBERG

UNIVERSITAT Man



HoBe y nigpy4Hukax iHosemHol mosu 4.0

edudip Momente: Sprachen unterrichten - Was sagt die Sprachlehrforschung dazu? Aufnahme

Sprachlehrforschung und Momente Hueber -...... it

Zentrale Neuerungen:

» Vielfalt an (aktuellen) Themen, narrative Geschichten

* Plurikulturelle Protagonisten / purilinguale Sprechende

* Gleichgewicht von kollaborativem und individuellem Lernen

* Berufsorientierung

* Multikodale/Duale Kodierung: Film — Text / Hortext — Text / Erklarvideos
* Forderung der digitalen Kompetenz (konsumtiv, reaktiv, konstruktiv)

* Intra- und spater interlinguale Mediation

1Glu

wames GUTENBERG
UNIVERSITAT manz




HoBuW ykpalHcbkun nigpyyHuk. Metogum Ta

IHCTPYMEHTapIN OUiIHIOBAHHA AKOCTI HaBYasrbHOI
niteparypu anga HoBOI YKpalHCbKOI LLKOMN

OHnanH-Tonoka #6 «|lHCTPYMEeHTUN AKOCTI
OCBITHIX MaTepianis, 6e3nekn Ta 4O6POYECHOCTI
B NiACYMKax POKy», fKa LbOro pasy TpmBana ax
2 gHi — 16.12.2020 Ta 22.12.2020 p. - nepwun i3
cemMu moaynis cepTudikauinHol iHCbKO-
yKpaiHCbKOI nporpamn HaB4yaemocs pa3om

Bu moxeTe npeteHayBaT Ha OTPUMaHHS
eKcrnepTHOro ceptudikara TiNbKU SKLLO
npovaeTe HaB4YaHHA 3a BCIM 7-Ma MOAyIsMU

MaTtepianu goctynHi ona Bac 3a uum
NOKINUKaHHAM
https://drive.google.com/drive/folders/1f7wT110d
wELjgDyVqtyHVCR-2XbGwGds?usp=sharing.

HaBiTb skWwo By He Mmornu npuegHaTtmuca 16-ro
4yucra, MoXeTe 3anoBHUTU NiACYMKOBY popmy
Ta oTpuMaTn cepTudikart, nepernaHyBLIN BCi
Bijeo3anucu cecin 3a NnoKNMKaHHAM:
https://youtube.com/playlist?list=PLF8MwlIgxLR
Aa9QT2dXZH8zP428ArT71-B (Bigeo byoyTtb
OOCTYNHI 3 26 rpyaHs).


https://www.facebook.com/%D0%9D%D0%BE%D0%B2%D0%B8%D0%B9-%D1%83%D0%BA%D1%80%D0%B0%D1%97%D0%BD%D1%81%D1%8C%D0%BA%D0%B8%D0%B9-%D0%BF%D1%96%D0%B4%D1%80%D1%83%D1%87%D0%BD%D0%B8%D0%BA-2208570896135935/
https://www.facebook.com/319714865353285/posts/698229020835199/

Baxxnusi noail

4= HoBwuil yKpaiHCbKUI NiAPYYHUK
- 16 pek. *+ Q
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Lofpro ana

Non-Governmental Organization
“Sustainable Development
Landmarks”

Vasyl Stefanyk Precarpathian
National University

020

CERTIFICATE OF PARTICIPATION

This certifies that

NATALILA SHEVTSOVA

has participated in
The 1st Virtual International Conference on Sustainable Education
SEVIC 2020 on December 11-13, 2020.
POSTER PRESENTATION:

“E-Mentoring in Emergency Remote Teaching

at Insti of Higher
VOLODYMYR GOSHYLYK, IGOR TSEPENDA,
Director of the NGO “Sustainable Rector of Vasyl Stefanyk
Development Landmarks”, Precarpathian National University,
Conference Chair Conference Chair




[Mopnil: BebiHapwu Big Auslandsgesellschaft

\USLANDSGESELLSCHAFT

www.deutausges.de/fortbildung/fortbildungsangebote Bidung grenzenios

Do., 17.12.2020, ab 16:00 Uhr:

(deutscher Zeit)

Fortbildung
Workshop
Multimediale Landeskunde. fior
DACH virtuell erkunden | Deu

Leitung: Andreas Westhofen (Diisseldorf)
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[MocTepwm,

PO3MarnbOoBKU

KHUTW O5nA BYNTENA

Wi, S
haft

Vom Main big zum

Multimediale Landeskunde:

Elbphilharmonie 360° | A cultural
landmark where all music meets
303 997 npocmoTpoB - 3 roga Hasag 360°

DACH virtuell erkunden



https://www.deutsche-maerchenstrasse.com/service/prospekte
https://drive.google.com/file/d/1qc3THOqRtfdlMifjdn9U-CKnQ_XGXtCp/view?usp=drivesdk

Ol CepenHsi ocsiTa (Himeubka Ta aHrnincbka
MOBW) NepLUIoro piBHA BULLIOI OCBITU

Peuensis
Ha ocBiTHBO-IIpodeciitny nporpamy
Cepeaust ocnita (Himenbia Ta anrificska MosH)
TepuIOro piBns BT ochiTH 33 creuiaTLHICTIO
014 Cepenust ocnita (Mona i nirepatypa (HivenbKa))
raysi suans 01 Ocsira / Hexarorika

Ocsimso-npodecitina nporpava (OTMT) Cepemus ocsira (Himenska a
MoBi) Bl OCBITH Ha mepmiomy
) pisui 3a jaxsuicio 014 Cepemws ocsita (Mopa i
aitepatypa (mimenska)) ramysi amams 01 Ocsita / Ileparorika pospoGiiesa
KOICKTHBOM 8BTOPiB, A0 CKIaY AKOTO YBiMILLIH BUICIAXaY] KaGeApH TepMAHCBKOT
dinororii Cymcsioro nearoriutor e
A.C. Maxapenka, Buureni Ta 3106ysasi ocaitu 3a OIIIL, IO PO3TIIAETECS HAMI
AK i IO3HTHBHA 0COBIHBICTS.
Lintoio mosumBmOIo croporoio OMM ssaxaemo i SR npammy
IO A03BOJNSE i#HO Mo€Ha?

aCTeKTH HABHAHHS Ta 3aGe3neUHTH Sesncpepsue qjopMyaaHHn sararsmx T2

(DaXOBITX KoMIeTeHTHOCTeli MAGYTHIX yHHTeiB HiMEBKOT 8 GHENIIOHKO] MOB.

CxBaeRmst 3ac1yrosye i crcremie ¥ ocpirHix
KOMIOHEHTAX perioHAnBHOT ck131080i OINI, 10 poGHTE NPOrpaMy MAKCHMATEHO
OpIEHTOBANOIO Ha OTPEGH PHHKY P B perioi.

Ocsimso-npodpeciiina nporpawa Cepeaws ocsita (Hieuska Ta anriiiicea
MOBH) N AroTOBKH 3106y BaiB BILOY OcBiTH HA HepuoMy (GakaaBpebKomy) pisHi
3a crenjansuicrio 014 Cepemiis ocsita (Mosa i Jiteparypa (ivewska)) ranysi
ananp 01 Ocpita / TIearorixa € BI&IO CKOHCTPYVIOBANOIO, MO BUABISETECH
n060pi. me niw

Baaeno, mo asuan 3a OIN HatAe MOKIHBICTS I10GyBasaM OCBiTH
3acBoiTH y ‘HapyanHi HeoGXimHi s
pearisauii TpyIoBHX (yHKILiH BYMTENA 3aKIaMTy 3aTaIbHOT CEPETHBOI OCBITH.

Bimvitumo  mpore, mo mpodine OINI we BimoGpaxae peamicTHIHO
Mixmonininapimit xapairep OIIIL, ockieicn He MieTT igopami mozo
i OCHOBHHX

Tlonpy 3a3nagennit Hesonix, OIIIT Cepens ocsiTa (HlMe!]BKE Ta aHTTiHChKa
'MOBH) T ATOTOBKH 3/106yBadiB BHIIOT OCBITH Ha TiepuIomy (Gaxanaspcrkomy) pmm
3a creiansiicnio 014 Cepers ocsita (Mosa i aireparypa (ivieusxa)) raiysi
snais 01 Ocsira / Hegar Hami WBHO 3 orusny Ha il

y KOHTEKCTi Mi: i XapakTep.




BiTaHHA 3 HOBUM pOKOM

Modede zur Pianung und Reflexion der
mit digitaien L

Handiungsteider der indrvidustien Fordenung /
Untermchts

Tiefenstrktur des

J und deren
nach John Hattie.
Eigenschafien der Apps und it Beitrag zur
Realsierung der Handlungsebene.

Beispiele spezifischer Apps. die einen stindigen
Wandel unteriegen. Wichtg ist der reflektierte Ensatz
in Bezug 2u den Modskien im Kern und der jewelligen

00666

Apps konnen neben einer Rashe unbedenidicher Funktionen auch

enthatten Je nach

Nutzung der Apps kann es daher zu Problemen mit lokalen
kommen. Es obegt den Nutzem, sich

Datenschutzbestimmungen
Gber diese in Kenntnis 2u setzen und

Modell individuelles Lernen digital [MiLd)

Tietenstrukne
des

Untemchies

Tobias und Jan benchiten auf www ntegrateZieam de (ber
wissenschafiichen uumumuczuun
Ger Schuse. Idee & Desigre Yoo as Rodemernk
Weitsrentwickiung &

[Hinwess: Es handeit sich nicht um ein offinebes Model! des Landes

Die Handlungsteider:

¥s wvon IF. Formative
Evaluation, und Refiexion des L
sowie Feedback bilden einen in sich geschicssenen Kreisisut.

ais von I
schaffen

und
notige Frewrdume. um IF im Untemcht umzusetzen.

Kognitive Aktivierung nach Prrzipen der F susnchten.
atemstve

App-Ring: Refiexon Uber den Grad der hogn tven
\°l Aktnserung nach Bloomy Anderson Kiattmobl.

g bt



http://integrate2learn.de/download/1119/

